
 Rules for Writing GREAT Letters  

When you write letters to the school, you want to express concerns and educate 
your reader about your child’s problems. You want your letters to create a good 
first impression.   
• Before you write a letter, get three blank sheets of paper. On the first sheet 
write, ‘Why am I writing this letter?’ On the second sheet write, ‘What are my 
goals in writing this letter?’ On the third sheet write, ‘Other Thoughts.’ Your 
goal is to dump your thoughts from your brain onto these sheets of paper. Write 
down any additional ideas and thoughts on the third sheet of paper. Do not allow 
yourself to obsess about details, you are interested in the Big Picture.  
• First letters are always drafts. You write letters to make a request, clarify 
an event, decline a request, express appreciation, or create a paper trail.  Some 
letters have more than one purpose. Because letters you write to schools are so 
important, you need to do it right. If you anticipate resistance, you may begin by 
telling a story to get the reader’s interest. 
• Allow for ‘cooling off’ and revision time. After you write the first draft, put 
your letter away for a few days. Firing off a letter is one of the most common 
mistakes parents make. Ninety-nine percent of letters from the school system do 
not require you to respond immediately. If you send a letter without allowing for 
‘cooling off’ and revision time, you’ll probably damage your credibility and your 
position. Sometimes this damage is impossible to repair.  
• You are always negotiating for services. Never begin negotiations by telling 
the other side what your ‘bottom line’ is. In negotiations with schools, parents 
often make the mistake of being too open. You need to share the results of all 
evaluations and any other new information with the school, as soon as you receive 
it. However, you do not need to share your wish list or your bottom line.  
• Never threaten. Never telegraph your punches! If you make threats you 
may experience temporary relief but you’ll pay a high price later. One of the most 
powerful forces you have on your side is the ‘Fear of the Unknown.’ Threatening 
tells the other side what you plan to do, and how to protect themselves. 
• Assume that you won’t be able to resolve your dispute. A special 
education due process hearing will be held - and you will not be able to testify or 
tell your side of the story. These assumptions are one of the keys to successful 
letter writing. Assume that success in securing services for your child depends on 
how well you describe the events that cause you to write to the school. A letter 
you write today may sit in your child’s file for months or years. If things blow up 
later, these letters can be the most compelling evidence in your favor. 
• Make your problem unique. If you are writing a letter about a specific 
problem (i.e. a teacher’s refusal to follow an IEP), present your situation as 
unique. By presenting your problem as unique, you’re trying to avoid ‘We ALWAYS 
handle ABC situations this way. We can’t make exceptions for you.’ By presenting 
your situation as unique, you can sometimes get people in the system to see 
things differently. 
• You are writing letters to a Stranger. You are not writing letters to the 
school. You have to assume that someone outside your school system will decide 
this issue. When you write letters, keep this Stranger in your mind’s eye. They 
are more sympathetic to people who have a plan to solve problems. The Stranger 
doesn’t know you, your child, or your situation. Your letter gives you the chance 
to sell the Stranger on the justice of your cause. You can describe the problem 
and tell the Stranger what should be done to make things right. When you 
write letters, you are also trying to educate and inform this person.  If you are 
writing an important letter to the school, you want it to be smooth, polished and 
professional.  Begin your letter chronologically and develop it chronologically. 
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CALENDAR
September 2004
10 Friday - 7:00pm
‘Parents Night Off’ Event
Down syndrome Outreach
Sarah Weg 360-715-0170 X2
13 Monday - 4:00-6:00pm
The Arc Board of Directors Meeting
360-715-0170; 1111 Cornwall Ave. #204
13 Monday - 4:30-6:00pm
Developmental Disabilities Advisory Board
360-676-6829; 1000 N. Forest St., B’ham 
14 Tuesday - Self Advocates in 
Leadership (SAIL) 360-715-0170
Hilton Seatac, Seattle, WA
25 Saturday - 9:00am-3:00pm
‘Parent Advocacy Training Program
CARE Evaluation/IEP Skills’
Call Beverly at: 360-715-0170 X4
20 Monday - 7:00pm
Parent to Parent Support Meeting
360-255-2056; 2001 H Street
25 Saturday - 7:00pm People First 
Max Higbee Rec. Center 315 Halleck St. 
Ken Larson - 360-738-2060
18 Saturday - 9:00am-3:00pm
‘Everything you need to know’ 
Bellingham, WA
Call Beverly at: 360-715-0170 X4
27 Monday - 7:30am-3:30pm
Community Living Conference
Hilton Seattle Airport Hotel
360-482-3365
October 2004
2 Saturday - 9:00am-3:00pm
‘Everything you need to know’
Mount Vernon, WA
Call Beverly at: 360-715-0170 X4
4 Monday - 4:00-6:00pm
The Arc Board of Directors Meeting
360-715-0170; 1111 Cornwall Ave. #204
9 Saturday - 11:00am
Buddy Walk - Down syndrome Outreach
Call Sarah Weg at: 360-715-0170 X2
11 Monday - 4:30-6:00pm
Developmental Disabilities Advisory Board
360-676-6829; 1000 N. Forest St., B’ham 
12 Tuesday - Self Advocates in 
Leadership (SAIL) 360-715-0170
Hilton Seatac, Seattle, WA
16 Saturday - 9:00am-3:00pm
‘Everything you need to know’
Coupeville, WA 360-715-0170 X4
23 Saturday - 8:00am-6:00pm
WA State Fathers Network Conference
Seattle Central Community College
www.fathersnetwork.org/908.html

Back-To-School

Continued on page 2...
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• You are telling a story. Don’t broach the main 
issue in the first paragraph of your letter. Tell your story 
chronologically, weaving in your facts. Your objective is to 
write a letter that is interesting, and easy to follow. When 
you write a letter to the school it is your chance to 
‘present your case’ and tell your story. The Stranger won’t 
understand the history unless you provide this information.  
    You can move the clock earlier if this helps you tell the 
story. In your mind, you know when things ‘began.’ Select 
your facts carefully and keep your opinions to a bare 
minimum. As you tell the story, you are planting seeds in the 
memories of Strangers who read your letter later. 
    There is another reason to write chronologically - if you 
jump from issue to issue, the reader will get confused.  If 
the Stranger gets frustrated, they will quit reading – and 
they’ll blame you for their frustration.
• Write letters that are clear and easy to understand. 
Letters provide you with an opportunity to make your case 
while you create a positive impression. An important part of 
the impression you make will depend on how you express 
yourself. Unless you are a professional writer or editor, you 
will need to spend time improving your writing skills in four 
areas: clarity, brevity, interest, and accuracy. 
• Always read your letters aloud. Always have at least 
one outside person read your letters. Your reader should be 
someone who will tell you the truth, especially when you 
don’t make things clear or you need to tone the letter down.  
    Ask your reader to pretend that he or she is a Stranger. 
You want your reader to tell you if you answered the three 
questions: What am I trying to accomplish? What do I want?  
What are my goals? The answers to these questions must be 
clear. If the reader cannot answer these questions clearly it 
means you haven’t expressed yourself clearly. Remember: 
your letter is to the Stranger, not the special ed supervisor 
or the building principal. If you find yourself explaining 
your real point to the reader, stop, and write down the 
explanation. Incorporate this into your letter.  

Tips: 
• Make your letter clear. It’s incredibly easy to get 
sidetracked when writing letters. This is especially true if 
you’re feeling upset or emotional. Remember: You’re writing 
to make a point, clarify an event, make a request, and 
create a paper trail. Avoid vague words, jargon, and long 
rambling sentences. Use short words when possible. Long 
rambling letters put people off because they are hard to 
read. You want the reader to enjoy reading your letter.  
• Make your letter short. Most people don’t have the time 
to read long letters. If you repeat yourself, you’re wasting 
the reader’s time and your letter will generate a negative 
response. 
• Make your letter live. Speak directly to the reader using 
the same words and figures of speech you use in your day-
to-day speech. Think about the Stranger as a real person. 
Use words like ‘you,’ ‘we,’ ‘us,’ and ‘our’ to make your letter 
more personal. Everyone who reads the letter will feel that 
the message is directed at them. 
• Make your letter right. Readers get so distracted by 
misspelled words and poor grammar that they miss the 
point.  If you prepare your letter on a computer, it will 
be easier to read.  Your goal is to eliminate all spelling, 
grammatical and formatting errors.  Always have at least 
one other person proof-read your letters.  Letter writing is an 
art.  A well written letter is a pleasure to read.  It’s also very 
hard work.  Pam & Peter Wright - http://www.wrightslaw.com

Rules for writing great letters           Continued from Page 1 Functional Behavioral Assessments: 
What, Why, When, Where, and Who?  

    School districts are now required to conduct functional 
behavioral analyses of problem behaviors, under certain 
circumstances. Unfortunately, IDEA does not provide specific 
guidelines regarding the conduct of a functional behavioral 
assessment. Each school district is left to its own devices 
when interpreting the guidelines and may opt for lower 
quality standards. 
    Below are my comments on conducting a functional 
behavioral assessment (FBA). These comments are based 
upon my formal training as a behavior analyst and over 20 
years experience working with children, adolescents, and 
adults with serious problem behaviors. I’ve tried to avoid 
technical jargon for ease of discussion. 
• What is a ‘Functional Behavioral Assessment’? 
   The term ‘Functional Behavioral Assessment’ comes from 
what is called a ‘Functional Assessment’ or ‘Functional 
Analysis’ in the field of applied behavior analysis. This is the 
process of determining the cause (or ‘function’) of behavior 
before developing an intervention. The intervention must be 
based on the hypothesized cause (function) of behavior. 
• Why do Functional Behavioral Assessments?
   Failure to base the intervention on the specific cause 
(function) very often results in ineffective and unnecessarily 
restrictive procedures. For example, consider the case of a 
young child who has learned that screaming is an effective 
way of avoiding or escaping unpleasant tasks. Using timeout 
in this situation would provide the child with exactly what 
he wants (avoiding the task) and is likely to make the 
problem worse, not better. Without an adequate functional 
behavioral assessment, we would not know the true function 
of the young child’s screaming and therefore may select an 
inappropriate intervention. 
• How do you determine the Cause or Function of 
behavior? 
   There are three ways of getting at the function (cause) 
of the behavior: (a) interviews and rating scales, (b) direct 
and systematic observation of the person’s behavior, and 
(c) manipulating different environmental events to see how 
behavior changes. The first two are generally referred to 
as functional assessments whereas the third is generally 
referred to as a functional analysis. 
    Several different interviews and rating scales have been 
developed to try to get at the function (cause) of behavior. 
However, reliability is usually poor and these should be used 
only as a starting point for systematic and direct observation 
of the person’s behavior. Relying exclusively on interviews 
and rating scales should never be considered a functional 
assessment. Besides having poor reliability, it would never 
hold up in court with an expert witness.
• Observe and analyze behavior in their natural 
environment. 
    A more reliable method involves directly observing 
the person’s behavior in his or her natural environment 
and analyzing the behavior’s antecedents (environmental 
events that immediately precede the problem behavior) and 
consequences (environmental events that immediately follow 
the problem behavior). 

Continued on page 5...

BACK TO SCHOOL



Down syndrome Outreach 
          ‘Parents Night Off’ 

         Friday Sept. 10, 2004 7:00 pm
       Sarah Weg at:  360-715-0170 X3 

         to reserve your seat!

Buddy Walk 
Volunteers Needed!
In 1995 the National Down Syndrome

 Society held the fi rst Buddy Walk ‘to 
promote understanding and acceptance of 

people with Down syndrome.’ This year Down syndrome 
Outreach of Whatcom County will hold its’ fi rst annual 
Buddy Walk at Maritime Heritage Park on Saturday, 
October 9, 2004 at 11am. Volunteer by contacting 
Dana Little at: 360-715-0170.
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Excerpted From

Mistakes People Make: Parents
    Because the stakes are so high, it is diffi cult for parents of 
children with special educational needs to advocate calmly and 
objectively for the educational and related services their children 
need. 
    Here are some common mistakes that undermine parents’ 
ability to obtain appropriate services:
• Viewing the special education process as the moral equivalent  
   of war, fi ghting that war with a ‘scorched earth’ approach, and 
   letting personal animosity toward administrators and/or 
   teachers distort one’s judgment about what is best for the child 
   and what is realistic to accept.
• The opposite mistake - trusting administrators and teachers 
   too uncritically, assuming that if they are ‘nice’ they are also 
   competent and interested in serving the child’s best interest; 
   not questioning slow, or nonexistent progress as long as the 
   child, parent and teacher have a cordial relationship.
• Taking an ‘all or nothing’ approach - waiting too long before 
   getting good independent advice, then insisting on instant 
   delivery of needed services rather than steady progress toward 
   the right program.
• Failing to understand that the special education process 
   sometimes requires that the parent educate the child’s special 
   education team about the child’s disabilities and needs (the 
   school system may not be willfully refusing to meet the child’s 
   needs; they may simply not understand those needs).
• Not trying a program or added services, even on a temporary 
   basis, when they are offered by the school system - holding 
   out for an alternative program only to have a hearing offi cer 
   decide the untried program might have worked.
• Attempting to ‘micro-manage’ the details of a child’s life in 
   school; even if parents don’t feel things are going well, their 
   efforts to control the child’s day usually backfi re when the 
   hearing offi cer concludes that the parents were over-protective 
   and didn’t let the school professionals do their job.
• Focusing on minor, nonprejudicial procedural missteps by 
   the school (e.g. the parent who already knows her rights who 
   says: Aha! Gotcha! School district forgot to give me the rights 
   brochure!) instead of focusing on the substantial issues in the 
   case.
• Not consenting to school evaluations.
• Choosing the wrong independent evaluators e.g. ‘hired guns’ 
   who only say what the parents want them to say, and have 
   a reputation for doing so; those who will not follow through by 
   observing programs, attending team meetings, etc.; those who 
   do not have training or experience to evaluate a child like 
   yours.
• Not providing copies of independent evaluations to the school, 
   or not providing them in a timely way.
• Not responding in a timely way to proposed IEPs.
• Not documenting issues with the school; not sending letters 
   to confi rm agreements with the school or to record important 
   conversations with school personnel.
• Seeing the school system as a monolith (All those teachers 
   are incompetent, or wonderful!); failing to look carefully at 
   alternatives within the system for this year and at next year’s 
   teacher possibilities.

by Robert K. Crabtree

Back by popular demand...

Norman Kunc & Emma Van der Klift
       Helping people work with people, not on them
 

November 8th & 9th 2004      
9am-3pm 

St. Luke’s Education Ctr.
3333 Squalicum Parkway, 

Bellingham, WA

$10 daily registration fee 
(lunch provided) 

To register, please contact 
The Arc: (360) 715-0170  

arc2@nas.com

Presented by The Arc of Whatcom County
Funded in part by United Way and the Whatcom County 

Developmental Disabilities Program

Did you know ???  
The Parent Coalition Newsletter is available online:  

www.arcwhatcom.org         

PARENT - SCHOOL INTERACTION

Norm & Emma

PARENT ADVOCACY 
TRAINING PROGRAM

Would you like to learn how to 
better advocate for yourself or a 

family member with developmental disabilities?

              September 25, 2004
  9:00 am – 3:00 pm

Guest Speaker:  Judy Mead, Supervisor 
Division of Developmental Disabilities

  Judy will join us in the morning with an overview 
of the CARE (Comprehensive Assessment Reporting 

Evaluation) tool, used to create a service plan that will 
determine the services your family member receives.  
Learn basic skills that will enable you to prepare for 
your child’s IEP meeting, assist with letter writing, 
systems advocacy, communication skills, and other 
supports necessary to advocate for yourself or your 

child. Registration $10 -  Lunch Provided

Call 360-715-0170 or 1-866-284-8444

www.normemma.com
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GET INVOLVED
    
None of this is easy but the rewards can be fantastic! 
    Remember: Parents put together Public Law 94-142. 
Parents who vote urged Congress to pass the law that became 
the Individuals with Disabilities Education Act. You can make 
things better for the next generation without filing for due 
process. There is no end to the positive changes one parent 
can achieve! Together, we are more powerful!
    Now these things cannot occur overnight. But if a parent 
says to me, ‘What can I do? I’m only one person,’ I say, ‘You 
have no idea the power you have.’ None of our parents felt 
alone. You, too, can change the world for those with special 
education needs and disabilities.  I am asking you to learn, 
read and network. You must take these steps for your children 
and the children who will come along behind your children.  
          Marie Sherrett - 301-627-3042 or msherrett@mwe.com

Community Living Conference
Monday, September 27, 2004
Hilton Seattle Airport Hotel

                    Free registration:
          360-482-3365

A Conference for People With Disabilities 
  and others concerned with the challenges of 

community living
Learn About Real Choices for:

Employment, Transportation, Housing, 
Education, Consumer Empowerment, and 

Community Inclusion
Real Choice Grant Activities 

will be showcased

Sponsors: Department of Social and Health Services (DSHS); 
Aging and Disability Services Administration (ADSA);

Health and Rehabilitative Services Administration (HRSA); 
Real Choice Grant Task Force

‘We are proud to be a 
part of our community.’

‘Maybe it’s 
time to get 
involved..’

‘We know what’s 
going on now.”

September 18
9am – 3pm
Whatcom 
Education 
Credit Union 
511 E. 
Holly St.
Bellingham

October 2
9am – 3pm
Senior 
Center
1401 
Cleveland St. 
Mt. Vernon

October 16
9am -3pm
Service 
Alternatives
20 NW 
First St.
Coupeville

Everything you need to know...
Do you have any questions about:

Guardianship...Special Needs Trusts... Social 
Security... Medicaid... How the Social Service 

System Works. 
Join with us to learn more: 

Call 360-715-0170 or 1-866-284-8444

Lunch Provided 
with $10 Registration

Assertiveness and Effective 
Parent Advocacy 

    I find that parents of children with special education 
needs come in several categories: 
•Pacifists or those who gets things done 
•Clinging vines or parent advocates 
•Silent victims or fighters 
•Dreamers or crusaders 
•Waiters or initiators 
•Bombshells or assertive parents 
•Appeasing compromisers or action heroes
Which are you? Parents are not assertive if they: 
•Beat around the bush 
•Fail to describe problems 
•Feel guilty or are afraid to be vocal 
•Agree with professionals to keep peace 
•Ignore the right to services 
•Leave everything to others 
•Accept excuses for inappropriate or inadequate services 
•Beg for what the law says a child should have 
•Abdicate to others the right to advocate for a child 
•Depend on others to advocate 
•Give up because of red tape 
•Are too hasty to act 
•Fail to act 
•Accept the status quo 
•Give in to defeat 
•Are uncomfortable with accomplishments 
•Discourage your child from having hope for success 
What do you do? Assertive parents: 
•Express themselves clearly, directly and without guilt 
•Are not intimidated 
•Prepare for meetings 
•Stay together 
•Are informed 
•Keep records 
•Collaborate 
•Effectively communicate 
•Demonstrate self-confidence 
•Advocate effectively 
•Are self-reliant and independent 
•Persist 
•Analyze problems 
•Organize to effect change 
•Are positive and strong 
•Have pride 
•Encourage others and hold people accountable 
Does this describe you? 
    Advocacy helps you get services for all special education 
children in the least restrictive environment. Then you 
can participate, plan for educational programs, and get 
legislation passed. 
    Advocacy opens new doors so children may become 
part of the community. Advocacy knocks down barriers and 
prepares children for independence. 
To meet others, you can: 
•Publish a letter or article in the paper 
•Pass out flyers at school 
•Organize public meetings 
•Encourage volunteers 
•Plan 
•Have goals and objectives 
•Talk to the media (I love to do this!) 
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BACK TO SCHOOL

• Types of Problem Behavior. 
   Problem behavior typically falls into one or more of three general categories: (a) 
behavior that produces attention and other desired events (e.g., access to toys, 
desired activities), (b) behavior that allows the person to avoid or escape demands or 
other undesired events/activities, and (c) behavior that occurs because of its sensory 
consequences (relieves pain, feels good, etc.)
    The antecedents and consequences are analyzed to see which function(s) the 
behavior fulfills. Problem behavior can also serve more than one function, further 
complicating the matter. The interview, combined with direct observation of the 
behavior, is what most people use in determining the function of the behavior. This is 
fine when the data collected on the antecedents and consequences is clear. Most of the 
time this is sufficient in determining the behavior’s function(s). 
• Systematic Manipulation of Environment.
   In some cases, however, direct observation does not give a clear picture of the 
behavior’s functions and systematically manipulating various environmental events 
becomes necessary. The most common way of systematically manipulating the 
environment is to put the person in several different situations and carefully observe 
how the behavior changes. 

    For example, to determine the function of screaming, we could arrange for attention 
to be given to the child each time she screams and measure how frequently screaming 
occurs. We could also make demands on the child, terminating them each time she 
screams and measure how frequently it occurs. In addition, we could leave the child alone 
and measure how often screaming occurs. If screaming is more frequent when attention 
is given, we hypothesize that it occurs to get attention. If screaming is more frequent 
when demands are made, we can assume that screaming has served to let the person 
escape or avoid demands. Finally, if screaming is more frequent when left alone, we can 
assume that it is occurring because of its sensory consequences. This third method should 
be reserved only for situations in which the functions of behavior are not clear through 
systematic and direct observation. 
• What about Qualifications and Training?
   An important question is ‘Who should be involved in the functional behavioral 
assessment?’ The interview is important in gathering preliminary information that will 
guide later direct observation. As such, it is important to talk to the people who know the 
child the best: parents, teachers, and significant others. 
    Direct observation should be carried out only by a person who has been thoroughly 
trained on collecting and analyzing this type of information. Directly manipulating 
environment events should be conducted only by a well-trained behavior analyst 
or someone else with a high degree of training and experience conducting these 
manipulations, for they can pose danger to the person if not done correctly. 
    As can be seen, a functional behavioral assessment is more than a group of people 
sitting around a table trying to determine the cause. Although it is important to gather 
information from significant people in the person’s life, it is not enough. 
Someone knowledgeable about behavior must be in the classroom and/or family home 
directly observing and measuring the behavior. Although this takes time, it is usually time 
well spent because the intervention is more likely to be effective than one developed 
without careful consideration of the behavior’s function(s).
• Don’t waste valuable time. 
   Time is precious. Time should not be wasted on interventions (behavioral or otherwise) 
when there is no evidence that this particular intervention is likely to work, for this 
particular child, in this particular situation.

Dr. Stephen Starin is the Executive Director and Senior Behavior Analyst for Behavior 
Analysis and Therapy, Inc. (888) 423-4284 or http://www.behavior-analysis.org/ 

 
 
 
 

Functional Behavioral Assessments                      Continued from Page 2 Promoting Successful 
Employment

Wednesday 
October 27, 2004!

Pre-registration required. 

North Cascade
Supported Employment 

Conference

New Location:

Everett Events Center
Contact: Barbara Barrett

  425-774-3338 or
  Bbarrett@wvs.org

  Autism Society of America has launched a Spanish Section 
on its Website. Click on “En Espanol”

http://www.autism-society.org 

   Are you a member of The  
     Arc?  It’s easy to join, call
    1-866-284-8444 for more

information.  
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People with developmental disabilities and their families 
want services and supports delivered by a system that 
allows us choice and control over our own lives. 

CHOICE &
SELF-DETERMINATION

School Inclusion
    Definitions - In order to discuss the concept of inclusion, it is first necessary to have a common vocabulary. Research 
Bulletin Number 11, 1993, from Phi Delta Kappa’s Center for Evaluation, Development, and Research provides a useful set of 
definitions. The following have been edited for clarity.
    Mainstreaming - Generally, mainstreaming has been used to refer to the selective placement of special education 
students in one or more ‘regular’ education classes. Proponents of mainstreaming generally assume that a student must ‘earn’ 
his or her opportunity to be placed in regular classes by demonstrating an ability to ‘keep up’ with the work assigned by the 
regular classroom teacher. This concept is closely linked to traditional forms of special education service delivery.
    Inclusion - Inclusion is a term which expresses commitment to educate each child, to the maximum extent appropriate, in 
the school and classroom he or she would otherwise attend. It involves bringing the support services to the child (rather than 
moving the child to the services) and requires only that the child will benefit from being in the class (rather than having to 
keep up with the other students.) Proponents of inclusion generally favor newer forms of education service delivery.
    Full Inclusion - Full inclusion means that all students, regardless of handicapping condition or severity, will be in a regular 
classroom/program full time. All services must be taken to child in that setting.
    In addition to problems related to definition, it also should be understood that there often is a philosophical or conceptual 
distinction made between mainstreaming and inclusion. Those who support the idea of mainstreaming believe that a child 
with disabilities first belongs in the special education environment, and that the child must earn his/her way into the regular 
education environment. 
    In contrast, those who support inclusion believe that the child should always begin in the regular environment and be 
removed only when appropriate services cannot be provided in the regular classroom. 

         
 Individual Education Plan Pop-Up 

Feeling disenfranchised? Tired of showing up at your child’s IEP and leaving dazed, confused, and frustrated? Or feeling like 
every time you make a suggestion you hit a brick wall? Visit this website to see good responses and find responses you can 
use to common ‘hurdle talk’ - words and attitudes that keep the IEP meeting from being successful - as you are advocating for 
your child’s needs. Become empowered, learn the laws, and understand your rights to advocate for a communication driven 
education for your child! Have you ever been told?...
• Sorry…we don’t have the money.
• The general education teacher couldn’t be here today. 
• We’re the professionals, we know what’s best for your child. 
• I don’t have the authority to make that decision. 
• Your child is doing great…compared to other deaf/hard of hearing kids. 
• If you teach your child to sign, she will never learn to talk.
• We took the liberty of filling out a ‘draft’ IEP … please sign here.
• You must be in denial, your expectations are too high for your child. 
• We don’t need to write that suggestion down in the IEP, we’ll do the best we can to get that done.
Learn how to respond to these and more at:

   http://www.nclid.unco.edu/Hvoriginals/Advocacy/Popup/popup.html
Copyright © 2002 NCLID — Developed by Hands & Voices 


